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Course 101- Childhoad and Development of Children
BAzuirnurn Marks: 100
Thoory (Externald: 70, Practicum {Intermnall: 30
Student Contact Hours: 140
Rationale and Alm

This course on Child Studies is visualized as the first systematic introduction of the
D HELEA. E%mdazmwiaz&_siwr&: 0 the study of childhood and children, The purpose of
this course i to equip the studeni-teachers with the background knowledge tha

he/she needs 1o aéssaﬁ’%g:é i undersianding of the elementary schoot child and his

socio-cultural contexts. This background includes a oritical engagement ‘z-af"z%%'

theories, as well as socio-culiural issues in the world of children and childhood.
Butlding upon the above, the aim iz 1o build sensitivity towards children’s

developmental needs and capabilitics, within their socio-culiural context.

H

Specitic Objectives

> To review general concepiions aboul child and childhood (specifically with
reference to the Indian social context)

o To develop a sensitive and critical understanding of the diflerent  social/
educational/ cultural realities at the core of the exploration into childhood

» To develop an understanding of different aspects of a child’s physical, motor,
social and emotional development

» To understand the developmental process of children with diverse abilities in
social, cultural and political context

« To encourage interaction with children and training in methods of child study to
understand aspects of the development of children

Unit 1: Perspectives in Development 20Hrs. 15 Marks

 Introduction to development: concept and introduction to perspectives in
development, humanistic psychology and developmental theory

 Enduring themes in the study of development: development as multidimensional
and plural; Development as continuing through the life span; ways i which

development is continuous/discontinuous; socio-cultural contexts influencing
development



» Gathering data about children from different contexis: naturalistic observa ations;
interviews, reflective journals about children: anecdotal records and narratives;
cal methods with reference to Piagel

Unit 2: Physical - Motor Development 15Hys. 1 Marks

» Growth and maturation

« (Gross and fine motor development skills in infancy and preschool children

> Role of parents and teachers in providing opportunities for physical-motor
development e.g. Play, activities el

» Bducational implication of the knowledge of motor development

Unit 3: Social, Emotional and Moral Development 40 Hrs, 25 Marks

» Social theories and gender development: meaning of gender roles, influences on
gender roles, stereotypes, gender in the playground

o Moral development: perspective of Kohiberg and Carol Gilligan's critique; cultural
variations in moral reasoning

» Basic understanding of emotions: characteristics and factors affecting emotions

» Development of emotions: types of emotions, development of emotions in early
childhood and school years, some emotional problems of children and their
psychological handling, attachments- Bowlby & Ainsworth

« Personality development: Meaning, Nature and assessment, Freud: psycho-social
development-Erikson: influence of early childhood experiences on later personality

Unit 4: Childhood I5Hrs. 08 Marks

» Childhood as a modern construct: childhood in the context of poverty,
globalization and adult culture

» Commonalities and diversities within the notion of childhood and how multiple

childhoods are constructed with particular reference to the Indian context



Unit 8: Contexis of Socialtization 2WHrs, 12 Marks

&

Concept of socialization: family and adult-child relationships; parenting-

Baumrind, child rearing practices

» Dealing with childrer: Separation from parenis, children in créches; children in
orphanages

> Schooling: peer influences, school culiure, relationships with teachers, teacher

expectations and school achievement; being out of school, overage learmer

o Relationships with peers: friendships and gender; competition and cooperation,
competition and conflict; agpression and bullying from early childhood to

wlolescene

i i

s Social, cconomic and cultural differences in socialization: learning and behavioural

difficulties; implications for inclusion

v Internal Practicum marks will be awarded on the basis of suggesied activities
given below. 30 Hrs., 20 Marks

Suggested activities:

Task 1: Ask Students to collect about ten newspaper articles that involve issues
related to parenting and childhood, analyse these and organise discussion in the
classroom.

Task 2: Hands-on Experience of Methods of Studying Children and Varying
Contexts in Childhood. The students can identify any child to understand 5-14 year
old children in diverse contexts and use case profile method to study her. The
teacher educator could organize the class in such a manner that different students’
profile children from varied socioeconomic backgrounds. This would allow for a
wide range of data which could be subsequently analysed in groups. The task could
be helpful in understanding and supporting developmental and educational needs of
the marginalized learners; first generation learners, street children and slum children;
children with special needs. Case Profile Approach may include observations and
interview as tools to study socio-cultural contexts, child-rearing practices,
expectations from school, dreams and fantasies of the child.



Task 3: Stndents watch a movie (lor instance: Saloam Bombay, Stanley ka dabba,
{_Es:'z’cz@s?, i1 battev sannata, Barfl, Taorey zameen Par etel) collectively and vefle

,m.a

on the portrayal of children in the same. Discussion could be held around {%@@ﬁ:g on
of children from varying backgrounds. consiruct of childhood etc.

Mode of Transaction

s Classroom discussions for developing conceplual understanding

= (lose reading of text material/vesearch papers

¢« Individual and group p §a,‘*mi?iai'éié§z“§‘” of issues and concerns raised in assignments

> Thearetical and practical activities/exercises/investigations; analysis interpretaiion
of collated observations, %»ﬂiw“zgi data

Hssential Readings
1. Cole. M., Cole, S. R.and Lightfoot, C. (2004). The Development of Children,
New York: Worth Publishers. {f%"zzig,}téz? L2 The stugly of Human Development

2. Mewman, B. M. and Newman, P.H. (2007). Theories of Human Development.
London: Lawrence Erlbaum %Ssecmi@s, sublishers. Chapter 1 Introduction

3. Papalia, D. E. and Olds, 3. W. (2003). Human Development. New York: MeGraw
Hill Higher Education. Chapter 1: The Study of Human Development, Chapter 2:
Theory and Research, Chapter 4: Physical Development During the First Three
Years, Chapter 7: Physical Development in Early Childhood, Chapter 9: Physical
Development in Middle Childhood

4, Saraswathi, T.S. (Ed.) (1999). Culture, Socialization and Human Development:
Theory, Research and Applications in India. Sage Publications Chapter 4:
Theoretical Frameworks in Cross-cultural Psychology, Chapter 6: Individualism in a
Collective Culture: A Case of Co-existence of Opposites

5. Vasanta, D. (2004). Childhood, Work and Schooling: Some Reflections.
Contemporary Education Dialogue, Vol. 2(1), 5-29

6. Mukunda, K. V. (2009). What Did You Ask in School Today? A Handbook on
Child Learning. Noida: Harper Collins. Chapter 4: Child Development, 79-96



Headings for Discussion
I, Aries, P. i ‘%%; Centuries of Childhood-A social history of
Random House Inc. Chapter © The Ages of Life, Chapter 2 The Digcovery of
Childhood, ‘mei Conclusion - The two concepts of childhood
Harris, M. and Butterworth, G. (2002). Developmental Ps vchology: a

student’s handbook. New York: Taylor & Francis. Chapter |+ A Briel His story

-

—

of Developmental Psvchology, Twe —Year Elementary Teacher Education
Programme NCTE

4. Kaullman et al (1993), Exceptiona!l Children. Allvn & Bacon: 6th Bd « celition,
Poston, LISA

Advanced readings
. Kakkar, 5. (1978). Indian Childhood: Culivral Ideas, And Social Healitv, New
Dethi: Oxiord

2. Nambissan, G. (2010}, Exclusion and Diserimination in Schools: Fx xperiences of
Balit Children; Working paper series Volume 01, NMumber 01, Indian Institute of
Dalit Studies and UNICEF

3. Kakkar 5. (1991). The Inner World: A Psycho-analytic study of childhood and
society n India. Delhi: Oxford University Press

4. Sandra, L. Bem (1987). Gender Schema Theory and its Implications for Child
Development: raising gender a schematic children in a gender schematic society, in

M.R. Walsh, (ed). The Psychology of Women Harvard University Press Cambridge,
206-226

5. Weiner, M. (1991). The State and the Child in India: Child Labour and Education
Policy in Comparative Perspective. Princeton: Princeton University Press
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tucation, Society, Curriculum and Learner
’ Maximum Marks: 100
Theory (External): 70, Practicum linternail: 30
Studant Contact Hours: 140

Hationale and Ajm:

As Tuture teachers and educators, students {Le. student teachers) need 10 have
a solid foundation in the core principles and core concepis of education. This
paper introduces the philosophical, the sociological, and the historical
perspectives on education with a view (o initiate inquiries and discussions on
significant facets, themes and questions regarding education in India. The
present cenfiry demands the need 1o understand the interface betwean
education and society to deal with the lssues of prevalent soci !

and conflict, and address the demands for equality, justice, freedom, digni
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and drversily. ¢ ne philosophical soClolegleal and historcal understandis

education’s ahms, pro

i

i
s and practices fulfils this need by erifical
elucidating the linkage thet exisis between education, knowledge and power.

Specific Objectives:

¢ Tounderstand and explore the meaning, aims, purposes of education

® To develop understanding of philosophical, sociological and historical
dimensions of education

* To identify and question one’s own long-established presumptions on
knowledge, learner, teacher, education and develop a more meaningful
understanding of them

e To expose students to divergent educational thoughts, perspectives and
practices, which will help them in creating secure, egalitarian and
pedagogically sound learning situations

Unit 1: Philosophical Understanding of Education 30 Hrs. 18 Marks

° Exploring and inquiring into the nature and need of education in human
societies

e Relationship between schooling and education and exploring various
educative processes in human societies

e Understanding the basic assumptions about human nature, society, learning
and aims of education

e Ancient Indian Vedic Philosophy of Education and Gurukul System

-]

Schooling and Education as visualized by different western and Indian
thinkers: Rousseau, Dewey, Montessori, Gandhi, Tagore, Krishnamurt,
Vivekanand, Gijubhai, Aurobindo and Maharishi Dayanand Saraswati



Unit 2: Education, Politics and Soclety 18 Hrs, 12 Marks
e Prominent characteristics of education in India during colonial rule
e India’s Contemporary Education: continuities with and shifts from colonial

o

» Development of Indian Bducation System in context of Politics
e Role of education in reproducing dominance and challenging marginalization
with reference to class, caste, gender di'}d eligio

.
¢ Teacher and society: A oritical appraisal of %rzdu status

Unit 3¢ Learning, Leavuer and Teaching 22 Hrs. 14 Marks
¢  Learning: concept and nature

e bLeaming. knowledge and skills: different ways of learning

s Weaning of teaching and us relationship with learning and learner

e Socialization and learning: understanding influences and factors that shape
learner’s 1dentity

e Learners in Coniexi: Situating learner in the socio political and eultural
conlext

Unit 4: Knowledge and Curriculum 30 Hrs., 18 Marks
Child’s consiruction of knowledge: attaining knowledge through activity and
experience

&

L3

‘Body of knowledge’ and children’s construction of knowledge
Concepts of Belief, Information, Knowledge and Understanding

Bodies of knowledge: different kinds of knowledge and their validation
processes

e

Processes and criteria for curriculum selection and construction

Knowledge and power: representation, inclusion and exclusion of knowledge
of different social groups in curriculum and textbooks

Unit 5: Learning in Changing Scenario 10 Hrs. 8 Marks
¢ Education facilitation agencies: MHRD, NCTE, NUEPA, NCERT, CCRT,
SCERT, DIET and their role in changing scenario

e Curriculum Frameworks: NCF-2005, NCFTE-2009



bwovative Teaching-Learning approaches: Web Technologies, MOOC,
NROER, SWAYAM Portal, TE Portal, ePathshala, eBasta and other online
learning tools

# Internal Praciicum marks will be mwarded on the basis of activities conducted

ont the topics from the above Units, 30 Hrs. 30 Marks

Maode of Transaction

&

la

~titical thought and questioning should be the basis for the {ransaction as well
as should be further honed

Teachers must engage in dialogue and discussion with students minimizing
the traditional lecture mode

Teachers should incorporate seminars, discussions, movie apprais:

work, field works, projects and the close reading of arii
documents

The connections between all the five units must be sought

The units are to be studied by keeping the socio-historical-political context in
rmind

Essential Readings

[E8]

. Badheka, Gijubhai. (2001). Baal Shikshan aur Shikshak. Bikaner: Vaagdevi

Prakashan.

Chanana, Karuna. (2008). Bharat main Prathmik Shiksha main Langik
Asamnata: Manavadhikar Paripekshya in Sureshchandra Shukla and Krishna
Kumar (Eds.) Shiksha ka Samajshastriye Sandarbh. Delhi: Granthshipli (also
available in English S. Shukla and Krishna. Kumar (Eds.) Sociological
Perspectives in Education: A Reader. Delhi: Chanakya Publications, 1985.)

. Dewey, John. (1952). The School and the Child, New York: The Macmillan

Company, (Also available in Hindi School aur Bachche Translation: RRCEE)
Kumar, Krishna. (1988). What is Worth Teaching. New Delhi: Orient
Longman. Chapter 1: What is Worth Teaching? Chapter 2: Origins of the
Textbook Culture, Chapter 9: Listening to Gandhi (Also Available in Hindi
Shaekshik Gyan aur Varchasav. New Delhi: Granthshilpi.)

. Palmer, Joy A. et. al (2001). Jean -Jacques Rousseau, John Dewey,

Rabindranath Tagore, M.I{. Gandhi, Maria Montessori Fifty Major Thinkers
on Education From Confucious to Dewey, USA: Routledge
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Kabir Humayun (1962) Indian Philosophy of Bducation. Asia Publishing
House, Oxford

- Aggarwal DD (2007) Educational Administration in India, Sarup & Sons,

MNew Delhi
Educational Philosep
An Educational Philk

%

hy of Swami Vivekananda, Swami Dayanand Saraswati
Gsopher
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CIET/NCERT CD ROM Four Educational Riddles by Krishna Kumar

i

Jebrata Roy DVD The Poet & The Mahaima

Krishnamurthy Foundation India DVD The Brain is Always Recording
NCERT CD ROM Battle For School by Shanta Sinha

NCERT €D ROM Globalisation and Education

s Auvrobinde Asheam Trust DVD India and Her Fuiure

A

£

ngs ior Discussion

Badheka, Gijubhai (1999). Montessori Paddhati. Chapter 5: Montessori Shala
lia Vatavaran. Bikaner: Vaagdevi Prakashan.

. Dewey, John. (2009). School aur Samaj. Delhi: Aakar. Chapter 2: School aur

Bachche ka Jeevan (Also available in English Dewey (2007, 1899) The
School and Society Cosimo: New York).

. Krishnamurti, J. (2006). Krishnamurti on Education. Part I: Talks to Students:

Chapter 1: On Education, Chapter 4: On Freedom and Order, Part II:
Discussion with Teachers: Chapter 1: On Right Education. Chennai:
Krishnamurti Foundation of India.

Rousseau, Jacques J. (1979). Emile or on Education, translated by Allan
Bloom Basic. 7-18.

. Sykes, M. (1988). The Story of Nai Taleem, Nai Taleem Samiti, Sevagram:

Vardha. Chapter 3: The Seed Germinates, Chapter 4: Basic National
Education, (Also available in Hindi Nai taleem Ki Kahani Translation:
RRCEE)

. Thakur, R. (2004). Ravindranath ka Shikshadarshan. Chapter 1: Tote ki

Shiksha, Chapter 7; Aashram Shiksha, New Delhi: Granthshipli.

Sharma, A.P. (2010) Indian and Western Educational Philosophy, Unicorn
Books, New Delhi.
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ced Headings

Acharya, P, (1996}, “Indige 1;@15% Education and Brahminical Hegemony in
Bengal’, and Shahidullah, Kazi ‘The Purpose and Imvact of Government
Policy on Pathshala: @i;zzs@ ohashays in Nineteenth Century Bengal'. In
“\%;mE rook {ed.} The Transmission of Knowledge in %aiii%? Asia: Essays
Ol %z cation, Religion, History and Politics. New Delhi: Oxford
University Press, 98- ‘3%

umar, §x . Oesterheld, J. and Amin, N. (2007). 'E’sziz‘a,‘;a’iué:ii{ézf; ‘Education
and Culture: India’s {éiiﬁm for a Secular Policy’. In Krishna Kumar and
3’5‘}2‘%@%’51&3 Oesterheld (Eds) Bducation and S}Q,?bgcz. Change in South Asia,

New Delhi: Orient Longmen.

"aué%}smsé; Geetha, B. (20000 @éﬁﬂéﬁ@ xelusion and the Education of
Tribal Communities”. In Rekha Wazir (Ed) The Gender Gap in Basic
Education: NGOs as Change figi‘fﬁiﬁ sew Delhir Sage.
Mambissan, Geetha, B. (2002). ‘Social Exclusion, Children’s Work and
Education: A View [rom the Marging. In Maila Kabeer, Geetha B.
Nambissan and Ramya Subrahmanian (eds.) Child Labour and the Rie ght to
Education in South Asia, 109-142. New Delhi: Sage.

1124
o
i
i

. Math, N. (2007). *Stories of Struggle for Survival: Slum Children’s Lives

and Voices’. In Deepak Kumar Behera (Ed.) Childhoods in South Asia,
New Delhi: Pearson.

Saxena, Sadhana (2007). ‘Education of the Masses in India: A Critical
Enquiry’. In Krishna Kumar and Joachim Oesterheld (Eds, ) Education and
Social Change in South Asia. New Delhi: Orient Longman.

. Venkateswar, S. (2007). ‘Robbed of Childhood: Child Labour and

Domestic Service in South Asia’. In Deepak Kumar Behera (Ed.)
Childhoods in South Asia. New Delhi



Course 103 - Pedagogy across the Curriculum, ICT and Action Researc!

Baximum Marks: 100
Theory (External): 70, Practicum (Internal): 30
Student Contact Hours: 140
Rationale and Alm

. -

The purpose of this course is 1o engage student-teachers with kev issues of
organizing schools and learning environmenis and of visualizing and selecting
appropriate pedagogic approaches along with use of ICT and action research. The

P :
course should enable them to link their understandmg ol children, of their social
contexts and of curricular knowleds

o

é

ng, motivating
e chief aim of
sic courses specific to disciplines, this course focuses on generic aspects of

ogy that cut across various school subjects. It intends to widen their awareness

3
. . TSR ¥ ¥4 R
ssing learning. While engag

e, 1o practical steps in organizi
= '§

ement with subject matter is 1}

L ove s

sy

| possibilities, and fo enrich their 'pedagogic imagination', so that
student-teachers can think beyond standard approaches, and try to fit their pedagogic
approuches with their aims of teaching and learning, while creating non-threatening

learning environments.
specific Objectives:
e To understand and explore the meaning, aims and purposes of pedagogy
° Todevelop understanding of pedagogic approaches along with use of ICT
¢ lo strengthen 'pedagogic imagination’ so that studeni-ieachers can think
beyond the standard approaches and create a joyful learning environment
o To expose student-teachers to pedagogically sound learning situation

Unit 1: Frameworks for Teaching and Learning 23 Hrs, 15 marks

e Learning Environments in School Contexts: Classroom spaces, laboratory,
resource room, library, outdoor spaces; idea of building as a learning aid

8 Ways of Organizing Schools, Classrooms and Learning Process:
Organization of non-graded or multi-grade, multi level schools and
classrooms: Individual tasks; small group activities; peer supported learning;
individualized learning programmes and the place and purpose of these.
Organizing grade-based classrooms: Whole class teaching, individual task,
pair-work, small group activities, cooperative learning in groups and the place
and purpose of these.

¢ Planning for teaching: Need for (and approaches to) planning for the year or
term, unit plans, planning for specific classroom sessions, planning for specific
students
Key considerations in planning I: learners and their background knowledge;
everyday concepts and situated cognition; learning objectives and learning

[ 2-



&~

experience; visualizing grouping of students
34 e;&} onsiderations in §§E£§§§E§EE§§ i selecting and organising subject-matter;
selecting formats of teaching-learning for enabling construction of knowledge:

use ai‘ ‘;e:%;iét‘;@q;‘%a:f;, other resource materials; exposilions, task-setiing, project
planning

Key considerations in planning [z formulaiing questions 1o assess readiness
fevels; to i?%é:ﬁ%if’z‘iéi’ conceptualization and reflection and to assess prasp and
learning among students (Specific Unils can be selected in each of the school

subjects to concretize i?ae;: experience of planning classroom teaching)

Unit 2: Child-Centered Teaching-Learning Process in Classroom
I3 Hrs. 18 marks
Managing classroom learning:
Managing teaching-learning materials and resources: teaching-
learning time and phases in a lesson; Managing students (in a group and
individually), Questioning current disciplinary practices; creating attention;
motivation and discipline in a non-threatening learning environment
o Critical review of educational praciices and ‘child-centered’ learning:
Critical examination of mmmei%}? and practices associated with standard
teacher centered pedagog } (‘chalk and talk’) as well as child-centered learing
(*learning by discovery”; ‘joyful learning’; *play way method®; “activity-based
learning’; *project based leaming’); Critical examination of notions of learner
capacity and tendencies associated with labeling children as intelligent, slow
learners, “educable’ eic.

Unit 3: Role of Assessment in Teaching and Learning 18 Hrs. 10 marks

e Distinguishing Assessment for Learning and Assessment of Learning:
Modes of Assessment — a range from informal to formal modes, place of
assessment and feedback in the learning process; understanding formative
assessment and summative assessment, implications of assessments.

e Strategies for Assessment:

Strategies for formative assessment; assessment as a continuum: creating
learning profiles, including portfolios; error analysis; developing and using
assessment rubrics strategies for summative assessment; designing effective
tests critical review of teaching and assessment practices based solely on fests
and examinations



» Continuous and Comprehensive Evaluation (CCE )y
Coneept; purpose and strategy; introduction of scheme of CCE in Harvana; its
implementation and coping with various operational issues: comective
measuies for enhancing learning achievements of students: identification of
areas of sirengths and diagnosis of problems on the basis of CCE and
formulation of remedial programme for improving the quality of learming

Usnit 4: Use of Library, Audio-visual and 1CT Resources
23 Hre, 15 marks
o Managing and Usi
Using library as a resource in planning for teach
the library

E

library as a resource for reference;

o

s Use of Andio-visual Resources:
Critical review of the impact of audio-visual media on students: strategies for
using audio-visual media — films; documentaries in furthering learning

o 1CT in Teaching-Learning:
Critical examination of the role of ICT in contemporary education;
Basies of Computer assisted Learning: Major components of Computers,
basic Knowledge of computer operations, using computer as a strategy and
source of Learning using various packages, doing project work on MS Word,
preparing mark sheets and organizing data with the help of MS Excel, power-
point presentation
Capacity development in use of ICTs: Accessing internet websites as a
resource for upgrading content knowledge, social networks for interaction and
sharing knowledge, ICT-based teaching-learning approaches in schools and
teacher professional development

Unit 5: Action Research and its applieation 23 Hrs. 15 marks
» Research:
What is research, research in education, types of educational research, data
collection and analysis, research design and report-writing?
e Action Research:
Action Research: definition, action research in education, characteristic, steps,

merits and demerits, benefits of action research, myth, case study in action
research

» Iniernal Practicum marks will be awarded on the basis of activities



corducted on the fopics from the above Units. 30 Hrs. 36 Marks
Modes of Trausaction
Critical reading and discussion of specific texts/articles to broaden exposure and
develo }g conceptual clarity (For Units 1,2, 3 & 4)
Critical @%}%ez%aizu; of schools and « E ssrooins 1o understand alternative ways of
organizing these; appreciate the elements that make for Hlearning environments”
Observing, zi umenting and interpreting  classroom  interactions; analyse
situaiions that reflect a distinction between learning experiences and learning
outcomes and undersiand key ingredients of a sound pedagog:

g

Analysis ol content and preseniation gz school  textbooks "‘%i ‘v’i?éiié%éiifiéﬂéf

understanding perspective and for pedagogic elements equired i “their usage ina

classroom

Develop (a) concept maps and activities i %‘zb me b a\w curriculum design, and
(b} Teaching plans for a selected topic/ concepl in a subject. g,—hi the éfz’._}ﬁ.}%-'ﬁ‘;"{,i?"

nit [&2)

Develop a porifolio of assessment tools and designin ig assessmenis for the above.
ifor Unir 3)

s Practical exercises for developing competence in use of library, audio-visual
and ICT resources. (For unit 4)

Essential Readings
I. Badheka Gijubhai (2006) Diwaswapna, Momiessori Bal Shikshan Samiti:

Churuy,

Rajaldesar. Brown George and E.C. Wragg (1993) Questioning, Routledge:

UK

3. Brown George and E.C.Wragg (1993), Explaining, Routledge : UK.

4. Elisabeth Dunne and Bennet Neville (1990) Talking and Learning in Groups.
Routledge.

5. Holt, John (1990) Learning All the Time. Addison-Wesley Publishing Co:
New York

6. Michael Marland (Indian Edition, 2005) Craft of the Classroom: A Survival
Guide, Heinemann Educational, Chapter 1: Starting Points, Chapter 2:

-3

e w

Relationships of the Classroom, Chapter 3: The Classroom Environment,
Chapter 7: The Rhythm of Teaching

7. Johnson, D.W. and R.T. Johanson (1999) Learning Together and Alone:
Cooperative Competitive and individualistic learning. (5th edition). Allyn &
Bacom: Boston

15



& Pollard, Andrew (2002} Reflective Teaching. Continuum: London, Chapter 2:
@exf{séag}mg an  Evidence-informed  Classroom, pp 42-69; excerpis  on
‘Organization: How are we Managing the Classroom? Behaviour: How are we
managing the Class? Teaching, How are we Developing Our Strategies?;
Assessment: How are Monitoring Learning and Performan ce?’; and Sodal
inclusion: What are the consequences of classroom practice?

9. Freeman, Richard & Lewis, Roger (Indian reprint, 2005}, Planning ond
Implementing  Assessment, E“%msiié:%jg% Falmer (Part One: Principles of
Assessment, 4. and 5, Part Two: The methods toolbox, 9. and 10., Part Three:

sources of Assessment 11, 12, Part Eou i Using Assessment Methods 14, 15,

16,17, 18,19, 20; Part She Assessment (ssues 25., 26

o
o

Bukunda Usha ;’%5;{38} Inculcating and enbancing the reading habit, £ Keerpt

from a training manual for librarians in the southern region

NCERT workshop in January 2003,

11.Mukunda Usha (2011) Guide o setting up an open library in Primary Schoals,

12.Articles from Magazines and Journals for Teachers:

13.Teacher Plus, A 15, Vikrampuri, Secunderabad-500 009, wwwi feacherplus.org

14 Journal of Krishnamurti Schools (available online)

15.Learning Curve, News Letier, Ajim Premji Foundation.

16.5andarbha : Journal from Eklavya, Madhya Pradesh

17.Altrichter, H. (1991) ‘Do we need an alternative methodology for doing
alternative research?’ In 0. Zuber-Skerritt. (Ed) Action research for change
and development. Aldershot/Brookfield: Avebury.

18.Altrichter, H. (1992) ‘“The concept of quality in action research: giving
practitioners a voice in educational research’. In M. Schratz (Ed.) Qualitative
Voices in Educational Research. London: Falmer Press p. 40- 55,

19.Altricher, H. (1993) Teachers investigate their work: An introduction to
methods of action research. New York: Routledge

20.Carr, W. and Kemmis, S. (1986) Becoming critical: education knowledge and
action research. London: Falmer Press.

21.Carter, K. {1993) The place of story in the study of teaching and teacher
education. Educational Researcher 22(18): 5-12,

a5 part of an




22.Dick, B. {2002} Action research: action and  ressarch. fonlineg]

&

hitp://www.scuedu.au/schools/gem/ar farp/aandr.him! 2004,

Readings for Discussion
i

fand B}
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M

[ A

!

Angella, W Little (Ed) (2006) Education for All and Mulii-grade Teaching:
hallenges and Opportunities, Springer: Netherlands, chapter 2: Learning

el
dpportunities for All: pedagogy in muliigrade and monograde classrooms in
the Turks and Caicos Islands, pp: 27-46; chapter 14: Multigrade Lessons for
BEFAL a synthesig, pp. 200-348
Bill A (2001) To Teact Billings Publishe
%i*uzwig Terome (1996 In The ’gmz;zg )
Press: Cambridge. Chapter2: Folk Pedagopy
Dewey, John (1897 My Pedagogic QJLLJK
(A sff&;fr@ > in Hindi: Translation-RRCEE)
b
i

C
O

Inevarsd | letumecitas
3 ’s'.gffe}af Harvard UnEversity

%Jzam% Journal, Vol 34,

toll, Eﬂé”@{ 904) How Children Fail. Pitman Publishing Corporation: USA
Camii, . (1974} Pedagogical Principles Derived from P lé’igéﬁ.'% iEzam‘g:
Relevance for Educational Practice. In Milton Schwebel a'na;% Jé‘maf Raph. (eds)
Piaget in Classroom. London: Routledge and Kegan Paul, 215,
Saranfzapani Padma (2003) Construciion of School K f?mu’zfgfggs Mew Delhi:
Sage Publications. Select Chapters.
Sylvia Ashton Warner (2004} Adhyapak Granth shifpi: New Delhi. (Available
in English as well),
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Course 104 - Contemporary Indian Society

Maximum Marks: 100
Theory {Externail): 70, Practicum {Internat}: 30
Student Contact Hours: 140
Rationale and Aim

This course Involves an understanding of the events and issues that have infl uenced
and continue to shape the i%%seg of people in India, The students would gain a
perspective on historical, politi economic trajectories of Indian society. Through

5

dy of polity, és’%ﬁém%é@ﬁfa ECONOMY, Si::as:s@%%g and policies within India, this
exposes students 1o significant issues in the contemporary Indian setting, A

COUrse
critical understanding of our contemporary Indian soclety becomes indispensable
for a teacher, who needs to respond to the social context of children and their
diverse life experiences. This course, there efore, has bem structured into themes
and draws upon different sodal science dis nes to facilitate a broad
understanding of the complex nature of issues a'ﬂd %Gpiﬁ;s under discussion. The
course should enable students and teachers to think crifi ically and 1o be able o

situate their personal and general assumptions within a broader sociological
framework.

Specific Objectives

° To be familiar with the interdisciplinary analysis of concepts, ideas and concerns
° To familiarize with the socio- political economic dimensions of Indian society and
appreciating its diversity
° To develop an understanding of the trends, issues, and challenges facing
contemporary Indian society
° To understand the relationships between specific political institutions, economic
policies, and social structures in order to comprehend the achievements, persistent
problems and challenges facing contemporary Indian society
Unit 1: India: Emergence from the Freedom Struggle

14Hrs, 10 Marks
° Impact of colonialism on Indian society, economy and polity
e Anti-colonial struggle and different visions about independent India



W
-
o

= [nstitutional structures of the Indian nation state: Continuities and Breaks with
the colonial apparatus

Unit 2: Constitution of India and Education 32Hrs. 20marks

e Constitutional vision of independent india: then and now

= Constitution and Education: Concurrent status of education

= Policies, Acis and Provisions related to education and children with special
reference to their contexts (class, caste, tribe, religion, language and gender)

* Reservation as an egalitarian policy

i

® Equality and Justice in the Indian Constitution, differential school system and the

H

idea of common neighborhood school
Unit 3: Democracy in India 2ZHrs. 20 Marks

Executive

» Democracy, Party system and Electoral Politics

® Decentralization and Panchayati Raj (specifically through 73rd and 74th
amendments)

® Grass-root social and pelitical movements and indian democracy

¢ Challenges to deepen Indian democracy in relation to inequities of caste, class,
gender and religious and linguistic identities

Unit 4: Indian Economy 32Hrs. 20Marks

* Issues and Debates on Globalization, Liberalization and Privatization of economy
e Meaning and politics of development and its effects

* Development and Environmental concerns

e Agrarian economy: key features, land ownership, landlessness, agricuftural
production, market and credit

» Unorganised sector and migrant labor (to he studied with the help of a project
based on locally done field work)

» Internal Practicum marks will be awarded on the basis of Suggested Projects on
Contemporary Indian issues given befow: 530 Hrs. 30 Marks
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Suggested Projects:
¢ Critical appraisal of Constitutional values as practised in an Educational Institution
v Comparative study of different workplaces
» Conflicts and Social Movemenis in India- Women, Dalit and tribal movemensis,
Displacement, Land, Human Rights, Communal mobilication
= Displacement and Developmeni Two ~Year Elementary Teacher Fducation
Programme NCTE 7
» bducational debates and movements
o First generation learner in school
¢ Children with disability and inclusive education
= Role of Media in Democracy
¢ Understanding childhood in india
» Analysis of contemporary debates in media
= Education for Peace
e Construct of the child and school in RTE act
* Language within school
¢ Tracing any tarm/industrial product to its origin
¢ Role of state and international political economy in producing and addressing
marginalization
e Linguistic and religious diversity of India
e Significance of minority rights
e Educational status, opportunities and experiences of Dalits, Tribals and Religious
minorities in India
* Marginalization and education of children from slums and distress migration
e Challenges of pluralist education in the context of conflict
» Impact of electronic media on children
* Understanding youth culture in the present times and the impact of internet and
other visual mediums
e Traffic rules and general etiquettes

‘zrﬂ



Mode of Transaction

@ Teachers should ncorporate discussions, projects, documentaries, movies and
fields based orojects

s Close and critical reading, as well as analysis of various articles, policy
documents, texts, documentaries and movies should be developed

¢ in a group, student-teacher should conduct fisld hased projects, and be able to
analytically document their findings

= Dialogue and discussions has to be the key for the transaction of this course
Essential Readings

1. NCERT (2006} Social and Political Life-1. Class Vi Textbook. Unit 2 and 3

2. NCERT (2007) Social and Political Life-1]. Class Vi Textbook, Chapter 1 and 2
3. NCERT (2008]) Social and Political life-li. Class Vil Textbook, Unit 1, 2 and 4
4. 1GNOU Unit 10 indian national movement in Block-2 Eme ergence of independent

india. In (FHS) Foundations Course in Humanities and Socia i Sciences
5. Kasturi, K. (2008). OF Public Purpose and Private Profit, Seminar No. 582,
February (Special Economic Zones fssue)

Documentaries/ DVDs for Discussion

1. So Shall You Reap, 35 min, 2007 by Ajay Bhardwaj (A film on genetically
engineered (GE) seeds with specific reference to India) Two —Year Elementary
Teacher Education Programme NCTE 8

2. The Bitter Drink, 27 min by P. Baburaj & C. Saratchandran (Chronicles the
struggle of the tribal community, against the mighty global giant Coca Cola; also
discusses the issue of the ownership of natural resources, mainly water,)

3. Cry of the Forest, 30 min, 2001 by Krishnendu Bose (Film on the politics of
conservation, it tries to look into a more holistic meaning of conservation where
people also are part of the forest and animals} 4. Unlimited Girls, 94 min, 2002 by
Paromita Vohra (A feminist tale told through conversations with cab-drivers,
activists, yuppies, cop-scriptwriters, teachers, colleges students and a cast of oddly
named and unseen women in a chatroom

5. Wonder, 60 mins by Anuparma Srinivasan (On schooling in India)

6. Movie 1947 Earth {1999) by Deepa Mehta

7. Movie Rabba Hun Kee Kariye by Ajay Bharadwaj
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Readings for Discussion
1. The leaflet thrown in the Central Assembly, New Deihi-8th April 1929
http://www.shahidbhagatsingh.org/index

2. Speech On The Eve of The Last Fast
http:/fwww . mkgandhiorg/speeches/speachiain him

3. Right to Education Act 2009./ RTI Act 2005/GST 2016

4. Kashyap, Subbash €. {1992). Our Parliament. New Delhi: National Book Truct

LY

Sadgopal, A, {2000). Shiksha Main Badlav ka Sawal: Samajik Anubhavo se Niti Tak,
Delhi: Granth Shilpi

& Sadgopal, A, (2009} Muft aur Anivarya Shiksha Adhikaar Vidheyak 2008

YVimarsh, Vol 1

Advanced Readings

1. Batra, L. {2008}, Deconstruciing the World Class City. Seminar, No. 532, (Special
Economic Zones Issue).

2. Deshpande, S. (2004). Contemporary India: A Sociological View. New Uelhi:
Penguin Chapter 5: Caste inequalities in India Today.

3. Jha, S. (2002). Secularism in the Constituent Assembly Debates 1946-1950.
Economic and Political Weekly, 27, 3175-3180.

4. Kapila, U. (2009). Indian Economy Since Independence, New Delhi: Academic
Foundation. Chapter 1: Indian Economy at independence.

5. Masani, M. (1977). Bliss Was It in That Dawn: A Political Memoir up to
Independence India: Arnold-Heinemann Publishers. Chapter 15

6. Sen, A. and Dreze, J. (1997). India: Economic development and social
Opportunity. Delhi: Oxford India Paperbacks. Introduction, Chapter 1: Radical
Needs and Moderate Reforms. Chapter 3: Agrarian Politics and Rural Development
in West Bengal, Chapter 5: Morality, Fertility and Gender Bias in India: A District-
Level Analysis.

7. Thapar, R. (2000). India: Another Millennium. New Delhi: Penguin. Two —Year
Elementary Teacher Education Programme NCTE 9
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Course 105 - Proficiency & Pedagony of Mathematies
Miximum Marks: 108
Theory (Externall: 70, Practicum {Internall: 30
Student Confact Hours: 140
Rationale and Aim
When children come to school, they are already familiar with mathematics and are
using it in their own ways. In school they come across a systematic treatment of
mathematics which at times is in conflict with their internalized processes. it is
f‘%mﬁzﬁf‘a‘i for *ia’:mé:hefg to understand these conflicts and differences for effective
iearning. In the Position Pape gﬁ?@@?mm\% By the National Focus Group on Teachi
of Mathematics {E‘aﬁ §§> , 2006} 1t was said, "Mathematics education relies v@ﬁg
freavily on the preparation that z%‘@ teacher has, in her own uné@fgiaﬁgimg of
mathematics, and in her bag of pedagogic technigues”. Every teacher needs 1o
develop her understanding of mathematics afresh from the point of view that takes
i account the processes in which learning takes place in children’s’ mind. Teachers
need o be aware of the ways in which students think so that they can design and
adapt their teaching approaches to deal with the alternative concepiions of
mathematical knowledge of young learners, The aim of the course is to sensitize
prospective teachers that, not only do they need to reflect on their own knowledge
of mathematical content taught at the primary level but they also need to connect
to children and their experiences. Engagement with this course should enahle
prospective teachers to learn and reflect on what research has to say about
children and their mathematics education and use it to promote fearning.

Specific Objectives
To help student-teachers:
e reflect on what is mathematics, by actually "doing" mathematics — spotting

and exploring patterns in a calendar, a multiplication table and other such
number matrices

o reflect on why we need to learn mathematics

¢ reflect on the fact that mathematics is a subject that everyone can do and
enjoy

> develop deeper insights into the content areas of mathematics at the
primary level

 become sensitive about the ways in which children respond to mathematical
knowledge

° become aware of the historical roots of the subject, and of great problems
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that mathematicians have grappled with in past centuries, which have served

as guide posts in the development of ihsﬂ subject;

become aware of the fact that mathematics is a human endeavour

become aware of the @:—»@i&saimy nature of the subject, and the fact that

mathematics is "work in progress” and not a "finished product”

gals‘z awareness of the aesthetic and fun side of mathematics, and iis
rootedness In pattern, rhythm and play, through exposure to mosaic, rangoli,

%@iﬁm numoer games and puzzies

gain facility in hand-on activities such as paper foldi "ﬁga%éfj maodel

develop skills, acquire appropriate attitudes, learn effective sirategies that

nromote effective childrer’s learning

Unit-1 Perspective about Mathematical Knowledge 16 Hrs, 10 Marks

@

Aspect of Mathematical Knowledge: Conceptual and procedural, Nature of
Mathematics

¢ Vergnaud's framework for acquisition of concepts with respect to
Mathematical Knowledge
e Effect of socio-cultural back ground of children on Mathematical Knowledge,
Community Mathematics
Unit-2 Children’s Conceptualization of Mathematics 22 Hrs. 14 Marks
e Theories of Mathematics learning: Piaget, Dienes, Skemp, Asubal, Bruner,
Vygotsky
¢ Contribution of Indian Mathematicians:  Aryabhatt, Brahmagupta,
Bhaskaracharya, Ramanujan
& Role of Language of communication in a Mathematics classroom
Unit-3  Aspect of Teaching Mathematics 22 Hrs, 14 Marks
e Beliefs about teaching-learning processes
® Planning for teaching: Lesson Plan, Activity based teaching, Joyful activities
e Co-relation of Mathematics with other subjects
e language of Mathematics
o

Problems of Mathematics teaching
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Unit-4 Profictency in Content of Primary Classes 20 Hrs. 20 Marks
e pumber: Number Concept, Counting, Place Value (using Abacus), Arithmetic
Dperation, Pattern, Fraction, Decimal, Faciors

e Data Handling: Collection, Classification and interpreiation of data

» Space and Shapes: Geometric shapes, Symmetry, Construction of geometric
shapes (using paper cutting and folding method, Geometrical equipment,
Tangram and Geoboard)

e Meastrement: The idea of Unit, Length, Volume, Weight, Perimeter, Area,
Timne, Money

¢ Practice questions @ Practice questions should be activity based and taken from
the text books of classes 1to v

Lesson Plan: Preparation of Lesson Plans based on text-books of classes | to V

Unit-5 Communicating Mathematics 20 hrs, 12 Marks
e Curriculum and classroom practices

£

e The role of text-book in the teaching —learning process of iMathematics

#  Mathematics Laboratory/Resource room

s Feed back to students about errors committed in their work
=  Mathematics phobia and coping with failure

e Diagnostic and Remedial teaching

> Internal Practicum marks will be awarded on the basis of activities conducted on
the topics from the above Units. 30 Hrs. 30 Marks

Mode of Transaction

e Prospective teachers to be engaged in discussions on observed children’s
work in order to acquire an understanding how children respond to
mathematical knowledge

* Prospective teachers in groups develop concept maps to understand linkages
and relationships between various mathematical concepts and imbibe the
importance of team work

° Reading of texts (suggested as discussion) with dialogue to understand
theory from the point of view of issues raised

* Collecting historical samples of mathematical knowledge {such as ways to
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multiply in different cultures) and reflecting on them

Performing simple mathematical experiments and investigations, with
numbers or geometric shapes

Preparing mathematical models, particularly geomeiric - paper folding,
straw or string models of polyhedra, tesseliations, etc

Critically examining teaching-learning materials through presentations

Essential Readinegs

1.

vl

Haylock, D. (2006} Mathematics Fxplained for Pritmary teachers. Sage  New
Delhi. Ch 22: Measurement pp 247-263.

Lieback, P.{1884). How children learn mathematics: o guide for parents and
teachers, Penguin: London.

- Olson, T. A. Mathematics Through Paper Folding. Arvind Gu pta’s toys book

Gallery. hito://gyanpedia.in/tit/Resources/books/paperiolding pdf

Post, Thomas, R. (1992} Teaching Mathematics in Grodes K-8, Research-
Bosed Methods. California: Allyn and Bacon, Chapters 1, 4. 5, & 6.

Skemp, Richard R.{1989) Mathematics in the Primary School. Rouledge:
London Chapter 3: The formation of Mathematical Concepts, pp 49-71
Chapter 4: The Construction of Mathematical Knowledge,pp 72-89 Chapters;
Understanding Mathematical Symbolism, 90-108.

srinivasan P K Romping in Numberland, National Book Trust: New Delhi.
http://gvanpedia.in/tft/Resources/books/rompinginnun“li:)ez'landeng,pdf
Srinivasan P K Number Fun With a Calendar, Arvind Gupta's toys book
Gallery. http://gvanpedia.in/tft/Resources/books/calender pdf

Srinivasan P. K. Math Club Activities, Arvind Gupta's toys book Gallery
http://gvanpedia.in/tft/Resources/books/pkshindu.pdf.

. Zevenbergen, R., et al. (2005), Tegching Mathematics in Primary Schools.

Allen & Unwin: Australia (First South Asian Edition). Chapter 2, 3, 7and 9,

Readings for Discussion

1.

2.

3.

Carraher, T. N., et al. {1988) Mathematical concepts in everyday life. In G. B.
Saxe & M. Gearhart (ed) Children’s mathematics. New Directions for Child
Development. Jossey-Bass: San Francisco. pp 71-87

IGNOU, AMT - 01 Teaching of Primary School Mathematics. IGNOU- New
Delhi

IGNOU, LMT - 01, Learning Mathematics. IGNOU: New Delhi

AL



4.

NCERT {2005) NCF 2005 Position Paper on Mathematics NCERT: New Dalhi
Paul Lockhart, Lackhart’s Lament
htto://www.maa.org/devlin/Lockhartslament.pdf

Skernp, R. (1978) Relational understanding and instrumeantal undersianding.
Arithmeltic Teacher, 9-15
Wood, David, (1998]. The Mathematical Mind. In How Children Think and

Learn. Blackwell Publishing: UK, Qaaﬁfﬁéé op 225-255

Advanced %@@é%ﬁ 75

1.

LAl

Ball, D.Let. al. {2D08). Content Knowledge for Teach ing: What Makes It
Special?

Journcl of Teacher Fducation, i%?}

Briggs, M. and Davis, 5. (2007). Creative Teaching: Mathematics in the eorly
years and primary Lia:sga‘&,mm zf%{‘uigéﬁgi} UK. pp 29-407.

Douglas, H. Clements, Julie, S, {2009). Learning and Teaching Early Math: The
ieam‘ng Trajectories ApproachRoutledge: UK

Munes, T. and P. Bryant, (ed) (1996). Children doing rmiathematics. Blackweli -
LK

-
Ixl
SN

. Orton A, {2004). Learning Mathematics, issues, theory and clussroom

practice. Continuurm: London. pp. 1-26, 156-174, 175-193,
Richard R.S. (2002) Understanding mathematical syimbelisi in Mathematics
In Primary Schools. Routledge: UK
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Course 106- Proficiency & Pedagogy of Environmental Studies
Maximuom Marks: 160
Theory {External): 70, Practicum {internall 20
Student Coniact Hours: 140
Rationale and Alm
The main aim of this course is to prepare teachers for the understanding of

hat

o

r

philosophical and episiemaological basis of EVS as a composite area of study
al

draws upon physical, natural and social environment of g child. The

related to con ﬁms in EVS are embedded the course. As students understand
children’s ideas, it is also an opportunity for the teacher educator to help them

revisit and &a%%g}ﬁg@ their own concepiual understas

and advance towards a betier understanding. This

Child studies and Contemporary Studies will help the future teaches

E_}ssx(m

understanding of the ways in which children make sense of their physical, natural
and social environment and this insight will enrich their classroom teaching and
learning.
Specific objectives
¢ To help student-teachers understand the scope of EVS and internall o different
perspectives of curriculum organization
¢ To facilitate student-teachers to probe into children’s ideas in physical, natural
and social environment
e To prepare student-teachers to plan and carry out classroom transaction in the
light of various theoretical viewpoints of learning
e To prepare student-teachers to assess children’s learning using different
pathways
Unit 1: Concept of Environment Studies 22 Hrs. 15 Marks
e Scope of EVS as a curricular area at the primary level
¢ Curriculum Organization — two perspectives

(a) EVS as an integrated area of study that draws upon understending from
physical, natural and social environment of a child.

(b) Students study different syllabi (e.g. NCERT, SCERT Haryana a- Delhi) to
see how curriculum vision takes the shape of syllabus.
» Environmental Studies and Environmental Education



Unit 2: Understanding Children’s ideas
e Perspectives in £VS Learning —Bruner, and Ausubel

L

s Children’s ldeas ~ Preconceptions, Alternative Conceptions
Characteristics of Children’s ldeas, Researches on Children’s ideas
¢ Implications of understanding children’s ideas for classroom transaction

+ Analysing school textbooks for age appropriateness, relevance, basod on the
ahove
Unit 3: Classroom Transaction and Assessment 2 Hrs, 10 Marks

= Ways of conducting inquiry: observations, activities, discussions, and «:

worlk, field visits, projects, surveys, experimentation ete.

e Process Skills in EVS: Student-teachers organize simple activities for ¢

E"'“A

sxperiments to see what floats and what sinks in water; visit to nearby ¢

stable, market; grouping flowers, seads, leaves; analysis of nawspaper o oris by
children. This will give them a chance to understand how children erooee with
ideas, make linkages, classify, analyse, kind of questions they ash, ERPTess

themselves.

e Different ways of assessment and reporting assessment for furthe earning
Student-teachers use multiple ways of assessment using children's piv ouraphs,
drawings, narratives, children's discussion etc while teaching in sc . They
prepare students™ portfolios and report children's progress on various ndicators
such as expression, concern for justice, equality etc.

Unit 4: Planning for Teaching ZiHrs. 14 7

e Considerations in concept-maps and thematic web charts
¢ Evolving a Unit Plan framework. These can be discussed with peer grou<
* Resource pool of materials: community resources, developing, maintairise and
utilizing other resources - newspaper reports, films, pictures, photogr.:
collection of seeds, flowers etc, iconic maps and local area maps
° Reflecting on classroom practices: maintaining reflective journal. of their
internship experience in schools
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Unit 5: Preficiency in Environmental Studies 24 Hrs. 17 iarks

Thematic proficiencies based on dass -V curriculum woved from time to

tme by Education Department, Govt. of Haryana. The fo Howing seven thomes have
been included:
i- My Family and My friend
i Food
- Flora and Fauna in Surrounding
V-Water
V-Shelter
Vi-Transportation and Communication
Vil-Man Made Things in Surrcunding
Prepare unit plans, lesson plans on basis of above seven themes. {Erhasis on

Joyful and art integrated learning and play way methods)

# Internal Practicum marks will be awarded on the bosis of notivities
conducted on the topics from the above Units. 30 Hrs. 300 ks

Essential Readings

1. NCERT, (2005). National Curriculum Framework, New Delhi: NCERT

2. NCERT, (2005}. Syllabus for Elementary Classes- Volume L. ew Delhi: ' T

3.5CERT Haryana, Gurugram,{2016). Syllabus for Elementary Classes

4.CISCE Curriculum for Elementary Classes Vol.ll, New Delhi

5. Raina, V. and Singh, D. P. (2001). What is Science. Dispatch, October-Der~mber

6. Sarabhai, V. K, Pandya, M. and Namagiri, R. (2007). , Thilisi to Ahmad=5ad— The

Journey of Environmental Education—A Source book" Centre for [+ .ament

Education, Ahmedabad

7. Seminar Proceedings Seminar on EVS organized by Vidya Bhawn, Udaipur

1995/96

8. Guesene, E. and Therghiem, A. (1985). Children’s Ideas in Science, Ml - Leynes:
Open University Press.

9. Harlen, W. Elstgeest, J. (1998). UNESCO Source Book for Scierce in ti - Primary

School, New Delhi: NBT
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10. NCERT, {2008), Source Book on Assessment for Classes | ~ Y, Environmenial
Studies, New Delhi: NCERT

11. Chiappetta, E. L, Koballa, T. B. and Coliette, A, 7. (1998). Science Instruciion in
Middie and Secondary Schools, New lersey: Merrill,

12, Pollard, A {2002). Beflective Teaching, London: Continuum,

13, BVS textbooks "tharokha” series prepared by SCERT, Haryana, Gurugram for
class -V (2016)

Readings for Discussion

L. Agnihotri, R, Khanna, K. and Shukla, A, L. {1994), Prashika, Eklavva®s tnnovative
Experiment in Primary Education,

<. Centre for Science and Environment, Citizen's Reports, New Delhi especially the
2nt Heport,

3. Mishra, A, (2004). Aaj bhi Kharein hai Taiaab, Gandhi Peace Foundation, 5th
Edition.

4. Sainath, P. (1996). Everybody Loves a Good Drought- Stories from India’s Poorest
Districts, Penguin Books.

5. Shiva, V. (2000). Siolen Harvest: The Hijacking of Global Food Supply, Cambridge,
UK: South End Press.

6. Driver, R. (1981). Pupils* Alternative Frameworks in Science, European Journal of
Science Education 3(1), 93-101.

7. Driver, R., Squires, A., Rushworth, P. and Wood-Robinson, V, (2006). Making
Sense of Secondary Science: Research into Children’s Ideas, London: Routledge
Falmer.,

8. George, Alex M. (2007). Children’s Perception of Sarkar- A critique of Civies Text
books, Bhopal: Eklavya.

9. NCERT, (2008). Source Book on Assessment for Classes -V, Chapter 2:
Environmental Studies, New Delhi: NCERT. Two -Year Elementary Teacher
Education Programme NCTE 46

10. Piaget, J. (1930). The Child’s Conception of Physical Causality. London: Kegan
Paul, Trench, Trubner & Co. Ltd.



Advanced Readings

1. Ausubel, David P. {1969). Some Ps ychological and Fducational Limitations of
Learning by Discovery in Anderson, Hans O. (Fd ) eadings in Science Education for
the Secondary School, Macmillan, 97-113.

2. Bruner, Jerome S, (1960}, The Pracess of Education, New Delhi: Atma Ram &

3. Gilbert, 1. K. Oshorne, R. J. and Fensham, P, |, {1982}, Children®s Science and iz
%@nsmiﬁ%meﬁ for Teaching. Science Education. john Wil ey & Sons, Inc. 66{4), 623~
33
.

4. Rieber, Robert W. And Carton, Aaron S. {1987}, The coliected works of LS,
z%i’fé}m%«:s}fifﬁmm% Ch. 6-Development of scientific concepts in chi fdhood, 167-242.

5. Devereuy, §. (2000}, Primary Science, London: Paul Champman Publishing

6. Harlen, W. {2006). Teaching, Learning and Assessi ing Science 5 - 12, London: Sage
7. Howe, A C. and Jones, L. {1998). Engaging children in Science, New lersey:
Prentice Hall.

3. Fensham Peter J., Gunstone R. and White Richard T., {eds.] {1994}, The content
of science; A Constructivist approach to its Teaching and learning. London: The
Falmer Press, Taylor and Francis Inc.

9. Gilbert, J. (2004). The Routledge Falmer Reader in Science Education, London:
Routledge

10. Mintzes, Joel J.,, Wandersee, James H. and Novak, Joseph D. (1998). Teaching
science for Understanding: A Human Constructivisi View. California: Academic
press,

11. Parkinson. J. (2004). Reflective Teaching of Science 11-18. London: Continuum.

School Textbooks

EVS texthooks for primary grades from: Digantar, Jaipur

e Eklavya, Madhya Pradesh

= Sangati, Avehi Abacus, Mumbai

* SCERT, Haryana, Gurugram (2016 Environmental Studies “Jharokha” for class HI-V

e SCERT, Rajasthan, Udaipur (2014) Environmental Studies Meri Duniya for class lil-V.

*NCERT (2007} -Looking Around, Texthooks for class -V, New Delhi.
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Course 107- Proficiency in English Language

Maxirnuem Marks: 100
Extevnal): 70, Practicum {internal): 20
Student Contact Hourg: 140

Fi

Theory {

Rationale and Aim

The purpose of this course is to enahle the stucent-teachers to improve their
proficiency in English, This course focuses on the receptive {listening and reading!
and productive (speaking and writing} skills of English and combines within each of
these, both an approach on proficiency in usage and proficiency in classroom
teaching. The aim is to enjoy fearning English and constantly reflect on thic fearning

@
to link it with pedagogical strategies,
Specific Objactives

« To strengthen the student-teachers’ proficiency in English language

® To brush up their knowledge of grammatical, lexical and discourse systems in
English

¢ To enable students to link this with pedagogy

° To re-sequence units of study for those who may have no knowledge of English

Unit I: Need, Importance and Objectives of teaching of English
18 Hrs.12 Marks
* What is language: First, second and foreign language?
o language as means of communication and thinking
¢ Need and Importance of teaching of English at elementary stage
° Aims and objectives of teaching of English as second language at elementary
stage
o Key factors affecting second language acquisition
¢ Role of mother tongue in teaching of English

33



Unit2: Listening and Speaking 18 Hrs. 12 Marks

Developing/improving listening and speaking skifls

» Listening  with comprehension 1o follow simple  instructions, oublic
announcements, telephonic conversation, class-room discussions, radio, TV
news, sports commeniary ete,

{(Note: All the above aotivities should be organised in the closs-room)
= Sound system of language- phonology and prosody

e Stress: word stress and sentence stress in connercied speech, rhvihim and
intonation

= Using dictionary for correct pronunciation and siress

e Punctuation

Feaching Listening and speaking skilts

- Phonemic drills {(with the use of minimal pairs e.g. bit- beat, bet- bat, full- fool,
got- goat etc.)

 Organizing listening and speaking activities: rhymes, poems, songs, telling
stories, role play and dramatization from ‘My Book of English” -V {at least 5
examples of each)

« Practice of correct pronunciation of some new words and mispronounced
words in the textbooks of primary classes

Unit 3: Reading 15 Hrs. 10 Marks
Acquisition of reading skifl

o Reading with comprehension

» Inferences, analysis and extrapolation

» Reading strategies including word-attack strategies

o Discourse analysis

» Using reading as a tool for reference skills i.e. use of dictionary, encyclopedia
and internet

= Using ideas of literary terms i.e. simile, metaphor, alliteration, paradox, irony
and satire to analyse chapters from textbooks



Teaching Reading Skiils

= Creating environment for reading- setting up reading clubs, 2lass libraries and
reading corhers

 Reading aloud and silent reading

» Reading different types of text like stories, poems, riddles, jokes and
instructions for games

« Accent and Tone with proper stress and intonation

Unit 4: Writing 15 Hrs. 10 Marks
improving Writing skilf

« Need and importance of gocd handwriting, causes and effects of had
handwriting

« Genre writing

o Process of writing : brainstorming, drafting, conierencing, revising, aditing,
modifying, and publishing

« Writing a paragraph: identifying a topic, making sentences, arranging sentences
in a logical order and joining them with finking words and phrases

Teaching Writing skills

o Writing as process

» Mechanics of writing (stokes and curves, cursive and print script, punctuation
marks)

« Controlled/guided writing (verbal and visual inputs)
» Free and creative writing

Unit 5: Grammar 30 Hrs. 18 Marks

« Parts of speech (noun, pronoun, adjective, verh, adverb, preposition,
conjunction and interjection), Idioms and Phrases

= Kinds of sentences, subject-verb agreement, tenses, clauses and connectors
= Non-finites, voices, narration in practical usage
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Unit 6: Text analysis and lesson planning 14 Hrs, 8 Miarks

L
- Need and importance of lesson plan, characteristics of a good lesson plan,
format of lesson plan

o Text analysis of primary textbooks ‘My Book of English’ for classes |-V

= Preparation of lesson plan based on prose, poems and grammar items along
with innovative TLM/aids

» Internal Practicum marks will be oworded on the basis of activities
conducted on the topics from the ahove Units,

30 Hys, 20 Marics

Made of Transaction

+ Classroom discussions for developing concepival understanding

* Close reading of text material/research papers

= Individual and group presentations of issues and concerns raised in assignments

s Theoretical and practical activities/exercises/investigations on the core areas of
reading, writing, speaking and listening

s Critical analysis of school texthooks

sPlanning of Art Integrated Learning to create jovful teaching-learning environment

ePreparation of innovative TLM/aids

e Practice of grammar- drilling practice in pairs/groups etc.

 Participating in tasks and activities to improve proficiency in the receptive and
productive skills of English

» Practice of grammar items based on texthooks of classes I-V to improve skills in
critical literacy

Essential Readings

1. School textbooks ‘My Book of English’ prescribed by Government of Haryana
from classes I-V

2. School textbooks prescribed by CBSE from classes |-V
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- Goodman, Sharon (1996) ‘Visyo! English” 38-39 in Redesigring English:

Newtext, new identities Sharon Goodman and David Groddol Routledge:
London

- Lightbown, P. M & Spada, ML1999). How Languoges are Learned Oxtord

University Press; Oxford

Maley, A. and A. Duf (1991) Drame techniques i language learning:

A resource book of communication activities for language teachers {Z2nd
ed.).Cambridge University Prese: Cambridge.

- Morgan, 1 and Rinvolucri, M. 11983). Once upon a time: Using stories in the

fanguage- classroom, Cambridge University Press: Cambridge

- Wright, A, (1989). Pictures for Language Learning. Cambridge University

Press: Cambridge
http.//www.usingenglish.com/bandou ts/
Sullivan, Mary (2008) Lessons for Guided Writing. Scholastic

10 Thomson & Martiner: English Grammar
Advanced Readings
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Hunsaker, R.A, {1990) Understanding and developing the skills of oral
communication: speoking ond fistening, 2nd ed. New York, NY: Harper Collins,

. Parrot M.{1993)Tasks for language teachers Cambridge: Cambridge University

Press: Cambridge.
Richards, J. & and . Lockhart, C. (1994) Reflective Teaching in Second
Language Classrooms. Cambridge: Cambridge University Press: Cambridge.

Slatterly, M. & and J. willis, J. (2001) English for primary teachers: A handbook
of activities & classroom language. Oxford: Oxford University Press: Oxford
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Course 108- Proficiency in Hindi Language
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Course Code 108
Freficiency in Urdu Language
Maximum Marks © 50
Theory (Exernal}:35 Practicum,{Intamal-15
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Course 110- Proficiency in Punjabi language
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Course 111~ Proficiency in Sanshrit Language
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Course 151- Children’s Physical and Fmotional Health

Maximum Marks: 50
Practicunm (External): 20, {Internall: 30
Studdent Contact Hours: 50

Rationale and Aim

The relationship between education and health forms the core rationale behind
this course. While the role of education on health has been widely acknowledged,
the impact of health on education is often not recognized adequately. This cotrse
unfolds the reciprocal relationship between health and education. Health is a
necessary condition for learning apart from being a basic right of every child,
Enroiment, retention, concentration and learning outcomes in the classroom have
1 strong linkage with a child's physical and emotional health.

A holistic understanding of health implies a perspective on health that is not merely
freedom from germs and disease but an understanding of the social, sconomic,
mental/emotional and physical aspecis of health. This approach will lead away
irom the ‘hygiene-education’ focus of health education which stresses hehavioural
changes and puts the responsibility of health on the child. instead, the course aims
10 equip the teacher with a perspective that helps both the teacher and the
children understand health issues as determined by socio-economic contexts. This
is not to deny the importance of healthy habits but it is important to recognize that
to tell a child to ‘bathe every day’ or ‘eat nutritious foods’ is not sufficient. The
teacher will have to locate health messages and ideas in the lived reality of the
children they teach so as to meaningfully engage with the issue.

It is important to see the role of the teacher as one that includes within it the
perspective of a health worker. This does not in any way mean an additional
workload. However we see this as inherent in her work itself. Here there is a clear
overlap of ideas with the course on Child Studies. Understanding a child necessarily
includes understanding the health of the child within a social context. A course on
health lends a natural opportunity for teachers to understand children in their life
context and increases sensitivity to the children and their socio-economic
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background. This is likely to help teachers move towards a broad vision of inchisive
education through an understanding of health and well-being in the broadest
sense. Instead of speaking of teacher attitudes alone, the course gives studeni-
teachers a chance to understand unequal and miuitiple kinds of childhood that
children experience.

Specific Obiectives

e To build a holistic understanding of the concept of health and well-being and
understand children’s health needs using a social determinants framework
» To understand the reciprocai relationship between health and edueation and
undersiand the role of the teacher and possible wavs of engaging with health
COnCems
¢ To examine specific programmes related to children’s health operating in
schools
® To build knowledge and skills on teaching health and physical education and
integration of their themes with other curricula areas of teacher education
and school subjects
¢ To link theoretical and conceptual learning with actual school/classroom
realities through practical work
Unit 1: Understanding Health and Well- Being 11 Hrs. 11 Marks
(05 External + 06 Internal)
» The meaning of health and well-being

* Understanding the linkages between poverty, inequality and health
¢ Social determinants of health- stratification structures, food, livelihood, location,
sanitation, access to health services etc,

Unit 2: Understanding Children’s Health Needs 13 Hrs. 13 Marks
(05 External + 08 Internal)

e Understanding emotional health- self reflective journey

* Emotional health- physical health- cognition linkages

° School practices and what these do to a child’s emotional well-being

° Reciprocal linkage between health and education

* Childhood health concerns, hunger and malnutrition- meaning and measures and

country/state data

* Morbidity Mapping- Methods, observation, daily notes

* Methods to understand children’s health perceptions and self assessment of

health
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Unit 3: Health of Children in the Context of School 13 Hrs. 12 Marks
{05 External + 08 Internal)

¢« Mid-day meai prograrmme: Rationale, objectives, components, functioning,

¢ school environment: issues of water, sanitation, toilets etc.

¢ Role of the teacher and engagement with the SrOgrammes

= Lapturing children’s perceptions on food, work, play, Mid-day meal etc.

Unit 4: Yoga and Games 13 Hrs. 13 Marks
{05 External + 08 internal)
e Concept of yogo and pronoyvoms
Need and importance of yogo

[

s Different types of asanas and yogas (up to the feve! of elementary student)

s Need for physical education ; Linkages to health and education

e Games: Field events, indoor and outdoor games (Races, jumps and throws,
Chess, Table- tennis, badminton, volley-ball, kho-kho, handball, foothall,
kabaddi}

Practical Work based on Unit 1, 2, 2, and 4: The practical work is visualized through
integration with School Exposure Programme (SIP-1). This involves discussion,
guidance and inputs to undertake these projects before the SIP- and is followed by
reflective sessions where siudents share their projects after SIP-1. These post SIP-i
sessions are to be organized in a workshop mode with a stress on collective
reflection and discussion. Given below are some themes/ideas for projecis and
these topics are allocated across the students. As mentioned above before going
for the SIP-I, sessions are held discussing the idea and rationale behind each theme
and learning/developing appropriate research methods and tools. Each student
prepares a project plan inclusive of tools before going for the SIP-1.

Practical work can be divided across groups of students and must be followed by
each group sharing with the larger class of D.EL.Ed. student-teachers. This sharing
should be facilitated by the faculty to reflect on health observations, methods used,
findings and a discussion on the culture of programmes, possible action a teacher
can take etc. The idea of the project is not to just collect a lot of information on
health aspects but to begin a process of exploration and inculcate sensitivity
towards health and its linkage with learning processes. It is also emphasized that
light exercise and yoga must be made an essential part of daily life.

X



Suggested Project Topics/ Themes

1.

L

The exercise undertaken in the School Exposure Programme (SiP-1), of making a
profile of a child and understanding his/her social context during the internship
needs o also connect to the health of the child and understanding all possible
determinants. The student teacher is to ohserve and find cut about the child’s
fiealth conditions. The child’s health profile is to explore the nossibie health
determinants operating in the child's life. lssues of settlement/housing,
livelihood of families, poverty and deprivation, food habits, water access and
safety efc are explored through observations, informal groun discussions and
visits to the community. The teacher educator prior to the 51P-1 will guide the
student teachers on methods and ethical issues, sensitivity during questioning

. Morbidity Mapping exercises to be conducted. In this the student teacher fracks

children’s attendance and tries to find outf reasons for children’s absenteciom.
She records filnesses she observes or as rsported by children/peers and
develops a health report card.

Student teachers record observations using tools developed as well as creative
methodologies o capture children’s perceptions regarding Mid Day Meal 1o
reflect on the health programmes operating in school. The idea is to ohserve
and comment on various aspects of the MDWV programme such as quantity,
guality, distribution system, culture of the programme and also give legitimacy
to children’s perceptions on the MDM, For e.g. What they like, don’t like of the
MDM, what they eat before school, are they able to study if they are feeling
hungry etc. These are explored not through interviews but through creative
worksheets which the children fill out. Such methodologies are part of the
readings mentioned for Unit Ill and should be made with the guidance of the
teacher educator hefore SIP.

Student teachers prepare detailed report of at least five types of yogasans
including Surya-Namaskar. She should learn the process of yogasans and
demonstrate them. Student teachers prepare detailed report on measurement
of different courts and fields of the games included in theory paper.

Essential Readings
1. Aao Kadam Uthaein: Ek Sahayak Pustika, USRN-INU, New Delhi. {A resource

tool/book for schools to address issues of health infrastructure and
programmes)
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2. Baru, R. V. (2008). School Health Services in India: An Overview. Chapter 6 in
Rama V. Baru (ed.) School Health Services in india: The Social and Economic
Contexts, New Delhi: Sage publication, 142-145,

3. CSDHM, {2008}, Closing the gop in o generction, Executive Summary of the Final
Report of the Commission on Social Determinants of Health, WHO, WHO,
Geneva, -9,

4. Deshpande, M., RV. Baru and M. Nundy, (2009}, Understanding Children’s

Health Needs and Programme Responsiveness, Working Paper, New Delhi:

USRN-INU

Mid-day Mesls- A Primer, (2005). Bight to Food Caompaign, Delni.

Ramachandran, V., Jandhyala, K. and Saihjee A. 12008}, Through the Life Cycle of

Children: Factors that Facilitate/impede Successful Primary School Completion

in Rama V. Baru (ed.) School Health Services in india: The Social and Economic

Contexts, New Delhi: Sage

Readings for Discussion

L. Ashtekar, 5. (2001), Health and Healing: A Manual of Primary Health Care, Chapter 36-
Childhood llinesses, Chennai: Orient Longman.

2. Deshpande, M. R. Dasgupia, R.V. Baru and A, Mohanty, (2008). The Case for Cooked
Meals: Concerned Regarding Proposed Policy Shifts in the Mid-day Meal and 1CDS
Programs in Indion Paediatrics, 445-449

3. Dasgupta, R., Baru, R\V. Deshpande, M. and Mohanty, A. (2009). Location and
Deprivation: Towards an Understanding of the Relationship between Area Effects and
School Health, Working Paper, New Delhi: USRN-JNU.

4. Samson, M., Noronha, C., and De, A., (2005). Towards more benefit from Delhi%s Mid-
Day Meal Scheme; in Rama V. Baru (ed.) School Health Services in India: The Social and
Economic Contexts, New Delhi: Sage.,

5. Zurbrigg, S., (1984), Rakku's Story- Structures of Hll Health And Sources of Change,
Centre for Social Action, Bangalore, 19-41, and Chapters 1 and 2.

Advanced Readings for Faculty:

1. Ben-Shlomo, Y. and Kuh, D. (2002), A Life course approach to chronic disease
epidemiology: conceptual models, empirical challenges and interdisciplinary
perspectives in International Journal of Epidemiology, No. 31, 285 and figure 1 on page
286 to be discussed.

2. Dreze, J. and Govyal A., (2003), The Future of Mid-Day Meals, Economic and Political
Weekly, November 1,

3. Frost, 1. Wortham S.C; Riefel, R.S, (2005), Play and Child Development, Prentice Hall.

4. lones, L. (1994), The Social Context of Health and Health Work, McMillan Press.
Chapter 1, pp. 1-6, 11-17, 18-20, 32-36.
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Course 8IP |- 5School Internship Programme

WMaximum Marks: 108
Sipet {External 54, Internal: 50}
Duration: 4 waeks

Bationale and Alme

Teacher education programme leading to Diploma in Elementary Education
(D.ELED.) aims at preparing teachers for elementary stage of education, that is,
claszes’ 1-VHIL Right of Children to Free and Compulsory Education enacted vide
Central RTE Act., 2009, highlighted the need and importance of having well
qualified and professicnally trained teachers to fagilitate vezlisation of the
proposed goals, D.ELEd. is a teacher preparation programme at elementary level,
span over two years of teacher training, potential enough io realise the goals, if
nroperly conceived and designed on sound professional imperatives.

NCTE Regulations, 2014 mandate Internship for every student-teacher opting his
career in teaching profession. School Internship is widely regarded as the single
most important component of any teacher education programme that provides for
student-teachers a platform to integrate the theory leamnt with real classroom
situation. Being a full time work in a school, , it seeks to equip student-teachers
with meaningful and gainful intensive school experiences in planning, teaching and
the totality of its activities such as preparing instructional support materials,
maintenance of school register and records and performing all those duties that a
regular teacher is expected to do. Field experiences intend to expand competencies
and skills essential for a teacher to serve as a facilitaior of learning. During
internship student-teachers interact with teachers, students, administrators and
the community including parents and try to understand issues and problems which
help their development as a facilitator teacher. They are also exposed to
multicultural context of society, which has a strong influence on school
environment and its functioning, besides practice teaching in real classroom
situations, as also ample opportunities to participate and organize various
programmes which in turn help develop traits like positive attitude, interest,
abilities and appreciation essential for being a teacher.

e



Two vear D.ELED programme is expected to provide adequate opportunities for
studeni-teachers o engage with various stakeholders like children, parents,
community, school and school management on a partnership model. Teaching
Practice and Internship not only provide first hand experiences io studeni-teachers
in classroom teaching and whole school life in general, but also to link theoretical

I’

knowledge with its practical accomplishment.

Student-teachers are expected o critically reflect and discuss various practices and
engage in activities like maintenance of records and registers, preparation of
fessons  and  unil  plans, classroom  management, school-community-parent
interface, and self-development vis-a-vis professionalization of teaching practice,
presented in Portfolios and Reflective lournals, as record thelr ewperiences,
chservations and outcomes of all the activities undertaken, spread over two vears
in different phases: the first year to focus on introducing student-teachers to
different types of schools, their environment, understanding children, develaping
and reflecting on teaching learning materials; and the second vear on studeni-
teachers participation as regular teachers, experimenting innovative
methodologies, reflecting on their own teaching, and self-assessing their
functioning various activities of school.

Specific objectives:

The School Internship Programme aims to introduce the student-teachers with real
school environment. In order to meet the specific requirement of course a School
Exposure Programme of four week duration is introduces during 1* year of D.ELEd.
Course with following objectives:-

1. To acquaint the student-teachers with school environment as a whole and its
various dimensions in the context of all-round development of children and
observe the teaching learning process in a systematic manner,

2. To evaluate school textbooks and other resource material critically in the
context of children’s development and pedagogical approach used.

3. To understand and reflect upon the teaching-learning processes practised in
classroom by regular teachers and learn to relate and communicate with
children.

4. To understand and reflect upon the relationship between school and
community for creating a conducive environment for learning.

s
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aware the student-teachers

about different type schools and their

managements, administrative structure of education departments and officers
involved there in,

ﬁ 9‘5"{

e B

textbooks,

b. To develop a repericire of resources whic
his/her teaching -
EXCUTSio

Process of School Internship Programme

children’s

h can be used by the intern later in

literature,

activities and games,

ogramme are mentioned in table:

Remarks

The year-wise details of School Internship Pro

‘f@@? Duration v Schedule %%'f%{%g ‘%%&ﬁ@@g_ m”

P A weeks Before  the | Elementary

Year Board exam | {Primary+ Upper
of 1% Year Primary)

fssee-8

2 weeks in Govt. schools
inciuding interaction with
BRP/Block/District level
Adminisiration for 02 days

e 1 week in Special type of
Schools

iSpadial type of Schools:

tasturba Gandhi,Aarchi ,Medel Sanskriti, Model sehool etc.)

Activities during School Internship Programme

The school exposure programme is designed for four weeks, broadly involving three
activities:

1.

School Mapping and Profiling

This component included various activities to understand the school structure and
day to day functioning. At the end student-teacher will subject his observation on
following points under this components:

i School Profile

The objective of developing school profile is to acquaint student teachers with
general and physical aspects of school, as specified below:

History and development of school
Enrolment of students
Infrastructural facilities
Maintenance of records

=

&

&
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Il. S5chool Observation Report:
{a} Morning assembly
(b} Teaching-learning activities

{c} Meetings and interactions with students, teachers, parents, school
management and administration.

2. Critical Analysis of texthook

Student-teachers are expected to carry out critical analysis of textbook in any two
different subjects, one from primary and the other from upper primary level with
the express objective to evaluate school texthooks and other resource material
critically in the context of children’s development and pedagogical approach used.
It is to be organized as an institutional activity, assigned in groups of 2 or 3 student
teachers; each group to have different assignments and in different subject areas.
Review materials could include analysing items like RTE act 2009, NCF 2005, NCFTE
2009, Learning Without Burden (Yashpal Commission), Justice Verma Commission
Report, Delor’s Commission Report, psychological aspects of learning, values
enshrined in the Constitution of India, linkage of school knowledge to daily life,
inclusiveness (gender, caste, creed, race, religion etc.) and other relevant
pedagogical aspects,

3. Understanding Functioning and Pedagogy of Special Type of School

Student-teachers would visit a special type of school to get in-hand exposure to
their learning and pedagogy in order to experience its organisational set up and
working environs to help student-teachers recognise and adept the innovative
practice in real teaching.

Evaluation of Student-Teachers

Weightage to be assigned for documents submitted by student teachers.
Weightage to different activities

S. No. Document Percentage of Marks
1 School profile 20%
2 School observation report 20%
3 Report of the visit of Special Type of | 20%
Schools
4 Text book Analysis — Report 20%
5 Seminar presentation 20 %
Total 100
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Weightage for Evaluators

&33@55 ‘Q@gs? Pattern

liwiwﬁai External ***

JE% Faculty %enmf%{éniemgﬁggg School Teacher)

25 % 25% 50 %

"TEI Faculty - The Teacher Educator from Teacher Education Institute where

student-teach
Mentor — T
5 ;;zg-sﬁ;éz*af Programme,

nal — External Evaluator is to be appointed by the examinin ig body,

ers is enrolled.
he teacher from School where studeni-teachers g doing School

<

TEI Faculty- 25 Marks
It includes
&  School Profile
& School Observation Report
e Repori of visit of Special type of school
e Textbook Analysis Report

Mentor- 25 Marks
e School Profile
e School Observation Report

Process of External Evaluation- 50 Marks
It includes

e School Profile

School Observation Report

Report of visit of Special type of school
Textbook Analysis Report

Seminar presentation of above topics
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CLASS - DELEd, 1% Yeur

DESIGN

COUREE: 103- Childhood and Development of Children

TIME  : Three Howrs
BARKS : 70

1. Weighiage to obise ves:

Olee vo biarks Parcentage
Knowiadge 21 A
Understanding 2 '
Applica on 14 A
Skl U W
2. Weightage toform of ques ons

Tyoe of ques ons Ho.ofques oms | Marks Perceniage

VSA T 14 )
54 B 8(5) 40 57
LA ' 208 16 23

Marks for e ach ques onare men oned in brackeie
3. Weighiage to contents
SroMo. | Unit VEA 54 LA iaris
1 Perspec ves in Development {2 1(5) {8 5
e Physical-Motor Development - 2(5) - 10
3 Social, Emo onal & Moral 1(2) 35 18 25
Development
4 Childhood 4(2 - - 08
9. Contexis of Socializa on 2y 2{5) - 12
Total 7{2) 3(5 2(8) 70

4. Scheme of sec ons

There will be three sec ons according to the form of ques ons.

5. Scheme of op ons

tntemal choice will be provided in the lang answer type ques ons, within the same unit.

6. DI culiylevel

Marks Percentage
Di eult: 14 20
Average : 35 50
Easy: 21 30

Abbrevia ons:
SA :Short Answer Type
LA :long Answer Type

VSA :Very Short Answer Type
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BESIGHN

£LA%S DBl T Year
COURSE @ 102- Bduca on, Soclety, Curriculum and Learnar
TIAE : Three Hours

BAARIS 70

7, Welghtage to oblzg ves:
hies e ddarks Percontage
Knowledge 21 Kt
Understanding 78 40
Apglica on i 0
Skt 4] 0

& Welghtage to form of gues ons:

Type of gues ong Mo, of ques ons | Marks Percentage
YEA s 2! 20

A TG Ly 5

LA et o] 23

Marks foreach cues on are men oned in brackets,

3. Welghiage to contents

Sr.No. | Unit VEA | 54 LA tarks

i Philosophical Understanding of Educa on | -— [ 2{5) 1 1(87 18

2 Educa on, Poli cs and Society a1 2(5 |-~ 12

3 Learning, Learner and Teaching 2 1 2{5) |- 14

4 Knowledge and Curriculum e b 2(5) |18 |18

] Learning in Changing Scenario A{) | e | - (5
Total (2 18(5 |28 |10

Marks for each ques on are men oned in brackeis.

14, Scheme of sec ons
There will be three sec ons according to the form of quaes ons.

11. Scheme of op ons
Intemal cheice will be providedin the long answer type ques ons, within the same unit.

12. DI culty level

Marks Percentage

Di cult: 14 0

Average 35 50

Easy: 21 30
Abbrevia ons: VSA :Very Short Answer Type

SA  :Short Answer Type
LA :Long Answer Type
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DESIGN

CLASS 1 DLELED. 1% vaear
COURSE 1103- Pedagogy across the Curvculum, 107 and Ac on Research
TIVIE  : Three houss

MARKS 70

1. weightage to Objec ves:

Oblec ve Marks Percentage B
Enowledze 23 23
Understanding 24 H
Applica on ! 21
Sk 7
2. Weightage 1o form quas ons:
Types of gues o Mo, of gues ons Marks Porcentape
V5S4 2 e A
LA it 15 23 o
Marks for each ques on are men oned in brackets.
3. Weightage to Contents:
SF. Mame of Unit VEA 54 LA farks
Mo,
i | Frameworksfor Teaching and Leaming 5(%) 1{5) - 15
2. | Child - Centred Teaching - Learning Process in -e- 35 R 15
Classroom
3. | Role of Assessmentin Teaching and Learning 1{Z) - 1{8) 10
4. | Use of Library, Audio —visual and ICT Resources -—- 3{5) - 15
5. | Ac onResearchand its applica on (&) G 1(8) 15
Total 7(2) 25y | 2(8) 70

Marks are men oned in brackets.

4, scheme of sec ons:
There will be three sec ons according to the form of ques ons.

5. Scheme of op ons:

Intemnal choice will be providedin the long answer type ques ons, within the same unit.

6. Di cultylevel

DI cult:
Average .
Easy:

Marks Percentage
4 20
35 50
21 30

Abbrevia ons:

VSA :Very Short Answer Type
SA i Short Answer Typa
LA :long Answer Type
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DESIGN
CLASE :DLELEL 2 Yeur
COURSE : 104- Contemporary Indian Sodlely
TIVE  : Thres Hours
MARKS 1 70
1. Woeighinge toobjec ves:
Chisc v arks Percentage
Knowledge 2 _ A
Understanding 27 o 4
Anphice on 14 _ 2
Skl a7 il

2. Weighiage toform of ques ons:

Type of gues ong Ho. of ques ons | Marks Percontage
VSA ) 72 i 20
SA &5 40 5
LA 25 Iis 23

Marks Tor each gues on are men oned In brackets

3. Weightage to contenis :

5r. Mo, | Unit Y¥SA 54 LA Marks

1. India: Emergence from the . 2{5) . 10
Fresdom struggle

Z Cons iu on of India & Educa an | 1(Z) 2{5) i) 20

3 Demacracy in india 5(2) 2{5 . 20

4, Indian Economy 1(2) 2(5) 1{8) 20
Total 7(2) 3(5) 2{8) 70

4. Scheme of sec ons
There will be three sec ons according to the form of ques ons.

5. Scheme of op ons

intemal choice will be provided in the leng answer type gues ons, within the same unit.

6, Di cultylevel

Marks Percentage
Di cult: 13 20
Average : 35 50
Easy: 22 4|
Abbrevia ons: VSA :Very Short Answer Type

SA  :Short Answer Type
LA :Long Answer Type
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DESIGH

CLASS 1 DLELEd. 17 vear
COUHSE 05 Pro dengy & Pedegopy of Mathema oo PBduca on
TIME : Three hours
MARKS 70
1. weightage 1o Objec ves:
Oblac ve Marks Parcanings
Knowledge Z 31
Understanding 23 KL
Applica on 17 24
Skl 08 12
Z. Weightage to form ques ons:
" Typss of ques ons " No. of guss ons PMarks Paercentaze
YSA ) ia &
1A 208 15 23
Marks for each ques on zre men oned in brackets,
3. Weightage to Contents:
Sr. Batne of Unait VEA 54 ia Maris
Mo,
1| Permpec ve about Mathema cal P 245 —— 10
knowledge
2. ] Children’s conceptualization of ] - 1(8) 14
dathema «
3. 1 Aspectof teaching Mathema <5 2{2} 2{5) . 4
4. 1 Pro ciencyin content of primary 1(2) 2(5) 1(8) A
classes
5 | Communica ng Mathema cs T2} 2(5) - 12
Total 7(2) a{5) 2(8) 70

Marks are men oned in brackets.

Scheme of sec ons:
There will be three sec ons according to the form of ques ons.

5. Scheme of op ons:
internal cholce will be providedin the long answer type ques ons, within the same unit,
6. DI cultylevel
Marks Percentage
Di cult: 14 20
Average : 35 50
Easy: 21 30

VSA :Very Short Answer Type
SA  :Short Answer Type
LA :long AnswerType

Abbrevia ons:

cs




CEASS DLELED. P verr

DESIGHN

COURSE 1 106 Pro clency & Pedogony of Environmental Studies

TIMIE  :Thres Howrs
MARRS 70
1. Weightage 1o obise ves:
Oblec ve Marks Percentags
Knowledge H A
Understanding 20 i
Applica on 20 n
Sk 4 Al
2, Weightage toformof ques ons: _
Tyvpe of ques ong Mo, of guos ons | Marls Percantaps
VEA v 14 20
SA o 4 57
LA 8 G 23

Marks for each ques on are men oned v brackets,

3. Weightage to contents :

Sr. Mo, | Unit Y54 Sa LA Marks

1 Concept of Environment . 35 - 15
Studies

2. Understanding Children’s Idea | - 2(5 . 15

3 Class Room Transac on & - 2(5 . 16
Assessmient

4, Planning for Teaching 32 - T4

1(8)

5, Pro ciencyin Environmental 4{2) - 1(8) 6
Studies
Total 7(2) 8(5) 2(8) 70

4, Scheme of seec ons

There will be three sec ons according to the formn of ques ons.

5 Sscheme of op ons

tntemal choice will be provided in the long answer type ques ons, within the same unit.

6. Di cautylevel

Di cult:
Average :
Easy:

Marks Percentage

20
50
30

Abbrevia ons:

V5A Very Short Answer Typa
SA :Short Answer Type
LA :Llong Answer Tyne
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TLASS  DLELEd. 1Y Year

COURSE :107- Pro clency in English Language

e : Three Hours
WMIARES 70

i, Weightage to obise ves:

DEEIGH

Oblec ve Marks Percentage
Knowledge 21 30
Understanding 18 4f
Applica on i4d 26
Skill 07 o
2. Welghtage toform of gues ons:
Type of ques ons Mo, of quss ons | Marks Parcentage
VA o) 14 20
SA Ky A0 37
LA 2(8) i 23
Marks for each ques on are men oned in brackets,
3. Weightage to contenis:

Srofo. | Unit YEA | 3A LA Marks
1 Need, Importance & Objectives of Teaching of Eaglish | 1(2) | 2(5) - i2
2 Listening and Speaking Hd | 2(5 12
3 Reading - |28 . 0
4 Wri ng i - 1(8) 10
5 Grammar 42| 2(5 - 13
3 Text analysis & Lesson Planning - - 1(8) 08

Total 7{2} ] &8s} | 2(8) 70

4. Scheme of sec ons

There will be three sec ons according to the form of ques ons.

5 Scheme ofop ons

intemal choice will be providedin the long answertype ques ons, within the same unit.

6. Bi cultylevel

Marks Percentage
Di cult: 4 20
Average : 35 50
Easy: 21 Kt
Abbrevia ons: VSA :Very Short Answer Type

SA :Short Answer Type
LA :iongAnswer Type
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DESIGN

CLASS  DLELEd. I Vear

COURSE £ 108- Pro dengy in Hindl Language
TIME @ Three Mours

BAAHKS 70

1. Weightage to objes ves:

- Objec ve Barks Parcentage
Knowledgs 21
Understanding 25 a3
Applica on 4 Z}
Skl &7 piE
2. Welghizge toform of gues ons
Type of ques ons Mo.of ques ons | Marks Percentage
YEA ) 2 B it ©
YA 3(5) 40 57
LA 2(8) 165 23
Marks for each ques on are men oned in brackess,
3. Welghtace to conienis :
Sr, | Unit VEA S8 LA farks
Mo,
L g@m~-1 0 AT e 1{2) 1(5) 1(8) 15
2| 3EE-2 ¢ I (S 1(2) 3{3} norme 17
3| gmrE-3 T O 1{2) 2(5) —— T2
4 | gPm-1 : weRaw famsl @ g -~ 25  |— |10
5| 3WE-1 6] IGUYETS @l faerg aFEie | 4(2) e ye) |16
(GRNRNIEE
Total 7{2) 8(5) 2(8) 70

&, Scheme of sec ons

There will be three sec ons according to the form of ques ons.

5. Scheme of op ons

Intemal choice will be providedin the long answer type ques ons, within the same unit.

6. Di cultylevel

Marks Percentage
DI cult: 21 30
Average : 28 40
Easy: 21 30
Abbrevia ons: VSA :Very Short Answer Type

SA :Short Answer Type
LA :long Answer Type




CLASES  (DELEd st Yesr

COURSE 08.Proficiensy in Urdu Language

[ : Twe hours

Flarks 135

1. Walghlage 1o olisctives
Objectives Warks Perceniage
Knowledgs 0 28
Urndersianding 14 4%
Application /Skill 1 32

£ Walahtge o o of guestions
Type of quastions Ho of nusstions Marks Percontage
MCQ i5 {1 i5 43
2A 45 (3 5 43
LA 4 {53 g5 14

Marks of each question are mentionad in brakets,

3 Weightage o conlents 3
Sr.fo.  |Unit MO 5& L& HMarks
1. i g WL A1) A3 10
2 sl ’;}éu@?&j" aiald 21y 143 {5} i0
3. st o030 B st |5{1) 143} 08
4. 2arbl sotaas A e U | 401) 143} o7

Total 15{4} 533 145} 35
4, Scheme of sections

There will be thres sections according to the form of quastions.

5, Scheme of options

Internal choice will be provided in the long answer type guestions.

6. Ditficuliy level

Difficuit :
Ausrage

Easy

Abbreviations:

Masks Parcentage
88 17
14 49
15 43

MCG o Muitiple Cholce Type Questions



CLASS : D.ELEG. 17 vEAR

DESIGHN

COURSE : 110- Proficiency in Punjabi Language

TIMIE
MARKS ;35

Abbreviations :

s Ywo Hours

1. Weightage 1o obisciives :

Obiective Marks Percantage
{nowledge o i 28
Understanding 14 0
Snplication/skilf i1 32
3. Welghiage 10 form of gquestions
Type of No. of questions Marks Parcentage
questions e
ML 15{1} s a3
SA 5(3) 15 43
LA _ i(5) B 05 14
Marks for each guestions are mentioned in brackets,
3. ‘Weightage {o contents ©
Srono. | Unit MCO SA LA MARKS
1 ST | | FHE A - J5E, goeT, 41 2 {3 10
2 WIS 2 ; fenlege i 2{1} 13} 1(5) id
3 gice 3 : AfosE e ae-use 5{1} 1(3) 02
4 IS 4TI [HIem 4(1) 1(3) 07
Total 15{(1) 5(3) 1(5) 35

&, Scheme of seciions

There will be three sections according to form of questions

5. Scheme of options

Internal choice will be provided in the long answer type questions .

6. Difficulty level

Marks
Difficult : &
Average: 14
Easy v 15

MCQ
SA
LA

Percentage
17
40
43

Multiple choice questions

¢ Short answer type

: Long answer type

......................................................................................................................................................




DESIGN

CLASS  :DLELEd. 1 Year

COURSE : 111- Profidency in Sanskrit Language

THVE  Two Hours

BAARKS 35

1. Welghtage to objectives ©

Ohjsctive Marks Percenisze
Lnowledee io 28
tnderstanding i4 40
Application/ Skill i1 3z

Z. Weightage o form of questions :

Type of gusstions Mo, of guestions | Marks Bfé?;gg%%%éww
MCO 15{1} 15 43
SA 5{3} 15 as
LA 15 a5 14
WMarks Tor each question are mentioned in brackets.
3. Weightage 10 contents ;
sr. | Unit WCO 54 LA fiarks
Mo,
L smis 1 mfgﬁﬂias EREINEER) 41} 23} | e 10
2 wﬂg——z Rk R e 6{1) S 09
3 m—— 3 Wﬁ%—mﬂmﬁmﬁ 2{1) 1(3) 5 |10
4 | gPIR—4  EYHAUIGAS quTeE Aikkae 3(1) 3y e 06
[EEBTIRITEE
Total 15(1) 5(3) 1(5) 35

4, Scheme of sections

There will be three sections according to the form of questions.

5. Scheme of options

internal choice will be provided in the long answer type questions.

6. Difficuliy level

Difficult :
Average :
Easy :

Percentage
17
40
43

Abbreviations:

MCQ : Very Short Answer Type
SA 1 Short Answer Type
LA :Long Answer Type

7/




Sr. | Courses Cotirsse farks Weight age Student

Mo Code Theory Practicum flan. Coniact
Marks | hours/
External | Bxternal | Internal waels

tthood and ﬁgveiegﬁm@m éf 0l H e 30 16 gﬁ %‘zs‘g

i. Chi
e C%’%Q%ﬁi‘e%"@ — - B S S A i
2. Education, Society, Curriculum and 0z 70 30 100 140 s,
_____ et i%&;ﬁ@f it R - e e
3. Pedagogy across the curricuium, 143 70 30 100 140 hrs,
KT & Action Research ‘
&, Contemporary Indian Society i04 70 30 100 340 brs,

5. Proficiency & Pedagogy of 105 70 - 30 100 140 hrs.
Mathematics Education
6. Proficiency & Pedagogy of 108 70 30 100 140 hirs.
Environmental Studies
7. Proficiency in English Language 1407 70 e 30 100 140 hies.
8. Proficiency in Hindi Language 108 70 e 30 100 1480 hrs.
9' Rt FEHE T
Languag 109 35 - 15 50 70 hrs.
Proficiency in Punjabi Language 110 35 . 15 50 70 hrs.
IORI
Proficiency in Sanskrit L 111 35 15 70 hrs.

10. | Children’s Physical and Emotional 151 e 20 30 50 50 hrs.
Health

11. | Schoo! Internship Programme SiP-| e 50 50 100 | 04 weeks
Total 595 70 335 1000




